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Curriculum Intent 
 

Intent - Our aim is for all children to have an understanding of the world in which they live, both their local area and the world 
beyond, and an appreciation of the natural world.  

This vision is achieved by: 

• A curriculum that promotes curiosity and a fascination of the world 
• A curriculum which encourages children to become responsible, global citizens 
• A curriculum which equips children with the skills to navigate and explore 

The intent at St Bartholomew’s  is to inspire pupils to become curious and explorative thinkers with a diverse knowledge of 
the world; in other words, to think like a geographer. We promote our Christian virtues throughout all our learning and we 
want pupils to develop the confidence to question and observe places, measure and record necessary data in various ways, 
and analyse and present their findings. We aim to build an awareness of how Geography shapes our lives at multiple scales 
and over time. We hope to encourage pupils to become resourceful, active citizens who will have the skills to contribute to 
and improve the world around them.  
 
By using the Kapow Primary’s Geography scheme to support teachers planning and assessment we aim for all pupils to meet 
the end of key stage attainment targets in the National curriculum. The aims also align with those in the National curriculum. 
With the support of Kapow Primary scheme we teach a spiral curriculum at St Bartholomew’s  with essential knowledge and 
skills revisited with increasing complexity, allowing pupils to revise and build on their previous learning. Locational knowledge 
especially is reviewed in each unit to coincide with our belief that this will consolidate children’s understanding of key 
concepts, such as scale and place, in Geography. 
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 Geography in The Early Years Foundation Stage 
 

Each area of the EYFS curriculum has an Early 
Learning Goal, which is the standard that a child is 
expected to achieve by the end of their reception 
year. The ELG (Early Learning Goals) covers all of the 
7 areas of learning as specified in the Early Years 
Foundation Stage Curriculum.  

 

 

The following link to the teaching and learning of Geography in our EYFS:  

ELG: Understanding of the World: People and Communities  
Children at the expected level of development will:  

• Describe their immediate environment using knowledge from observation, discussion, stories, non-fiction texts and maps;  
• Know some similarities and differences between different religious and cultural communities in this country, drawing on their 

experiences and what has been read in class;  
• Explain some similarities and differences between life in this country and life in other countries, drawing on knowledge from 

stories, non-fiction texts and – when appropriate – maps.  
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Each area of the EYFS curriculum has an Early Learning Goal, which is the 
standard that a child is expected to achieve by the end of their reception 
year. The ELG (Early Learning Goals) covers all of the 7 areas of learning as 
specified in the Early Years Foundation Stage Curriculum. 

 
 
 
 
 
The following link to the teaching and learning of geography in our EYFS:  
 
 
 
 

ELG 13: Understanding of the World: People and Communities   ELG 14: Understanding of the World: People and Communities 
x They know that other children don’t always enjoy the same things, and are 

sensitive to this.  
x They know about similarities and differences between themselves and others, 

and among families, communities and traditions. 

 x Children know about similarities and differences in relation to places, 
objects, materials and living things.  

x They talk about the features of their own immediate environment and how 
environments might vary from one to another.  

x They make observations of animals and plants and explain why some things 
occur, and talk about changes. 

Exceeding:  

ELG 13: Understanding of the World: People and Communities   ELG 14: Understanding of the World: People and Communities 
x Knows that other children have different likes and dislikes and that they may 

be good at different things.  
x Understands that different people have different beliefs, attitudes, customs 

and traditions and why it is important to treat them with respect. 
 
 

 x Know that the environment and living things are influenced by human 
activity.  

x Can describe some actions which people in their own community do that 
help to maintain the area they live in. 

  Developing Early Geographical Skills  
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Geography and the National Curriculum  
 

 

 Each unit contains elements of geographical skills and fieldwork to ensure that fieldwork skills are practised as often as possible. Kapow Primary units follow 
an enquiry cycle that maps out the fieldwork process of question, observe, measure, record, and present, to reflect the elements mentioned in the National 
curriculum. Lessons incorporate various teaching strategies from independent tasks to paired and group work, including practical hands-on, computer-based 
and collaborative tasks. This variety means that lessons are engaging and appeal to those with a variety of learning styles. Strong subject knowledge is vital 
for staff for all our staff to deliver a highly effective and robust Geography curriculum. We therefore guide them to use the teaching video guides on Kapow 
and seek advice for the subject leader regularly when teaching each unit. 

k�.DSRZ�3ULPDU\����� ZZZ�NDSRZSULPDU\�FRP

+RZ�LV�WKH�*HRJUDSK\�VFKHPH�RI�ZRUN�RUJDQLVHG"

1DWLRQDO�&XUULFXOXP�JXLGDQFH�

.DSRZ�3ULPDU\�VFKHPH�RI�ZRUN

3ODFH�NQRZOHGJH
/RFDWLRQDO�
NQRZOHGJH

+XPDQ�DQG�SK\VLFDO�
JHRJUDSK\

*HRJUDSKLFDO�VNLOOV�
DQG�ĆHOGZRUN

�

7KH�QDWLRQDO�FXUULFXOXP�RUJDQLVHV�WKH�DWWDLQPHQW�WDUJHWV�IRU�*HRJUDSK\�XQGHU�/RFDWLRQDO�NQRZOHGJH��3ODFH�NQRZOHGJH��
+XPDQ�DQG�SK\VLFDO�JHRJUDSK\�DQG�*HRJUDSKLFDO�VNLOOV�DQG�ĆHOGZRUN�DQG�VR�ZH�KDYH�SODQQHG�RXU�*HRJUDSK\�FXUULFXOXP�ZLWK�
WKHVH�VWUDQGV�UXQQLQJ�WKURXJK�HDFK�DQG�HYHU\�XQLW�

/RQJ�WHUP�SODQ�æ�0L[HG�DJH
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Key Stage One 

Pupils should develop knowledge about the world, the United Kingdom and their locality. They should understand basic subject-specific vocabulary relating to human and 
physical geography and begin to use geographical skills, including first-hand observation, to enhance their locational awareness. Pupils should be taught to: 

 Locational knowledge  

• name and locate the world’s seven continents and five oceans 	
• name, locate and identify characteristics of the four countries and capital cities of the United Kingdom and its surrounding seas 	

Place knowledge 	

• understand geographical similarities and differences through studying the human and physical geography of a small area of the United Kingdom, and of a small area 
in a contrasting non-European country  

Human and physical geography  

k�.DSRZ�3ULPDU\����� ZZZ�NDSRZSULPDU\�FRP

7KH�VFKHPH�RI�ZRUN�KDV�EHHQ�GHVLJQHG�DV�D�VSLUDO�FXUULFXOXP�ZLWK�WKH�IROORZLQJ�NH\�SULQFLSOHV�LQ�PLQG�

䘟 &\FOLFDO��3XSLOV�UHWXUQ�WR�WKH�NH\�NQRZOHGJH�DQG�VNLOOV�DJDLQ�DQG�DJDLQ�GXULQJ�WKHLU�WLPH�LQ�SULPDU\�VFKRRO�

䘟 ,QFUHDVLQJ�GHSWK��(DFK�WLPH�D�VNLOO�LV�UHYLVLWHG�LW�LV�FRYHUHG�ZLWK�JUHDWHU�FRPSOH[LW\�

䘟 3ULRU�NQRZOHGJH��3ULRU�NQRZOHGJH�LV�XWLOLVHG�VR�SXSLOV�FDQ�EXLOG�XSRQ�SUHYLRXV�IRXQGDWLRQV��UDWKHU�WKDQ�
VWDUWLQJ�DJDLQ�

$�VSLUDO�FXUULFXOXP

2XU�*HRJUDSK\�VFKHPH�RI�ZRUN�LV�RUJDQLVHG�LQWR�XQLWV�FRQVLVWLQJ�RI�VL[�OHVVRQV�

:LWKLQ�HDFK�XQLW��OHVVRQV�PXVW�EH�WDXJKW�LQ�RUGHU�DV�WKH\�EXLOG�XSRQ�RQH�DQRWKHU�

7KH�XQLWV�LQ�<HDU���DQG���ERWK�&\FOH�$�DQG�%�VKRXOG�DOZD\V�EH�WDXJKW�LQ�WKH�RUGHU�UHFRPPHQGHG�DV�WKH\�EXLOG�XSRQ�HDFK�RWKHU��IURP�ORFDO�WR�JOREDO��

ZKHQ�LQWURGXFLQJ�WKH�FRQFHSW�RI�VFDOH�

$OWKRXJK�UHFRPPHQGHG�WR�EH�WDXJKW�LQ�WKH�RUGHU�DV�VKRZQ�LQ�WKH�/RQJ�WHUP�SODQ��WKH�XQLWV�LQ�<HDUV���DQG���IRU�ERWK�&\FOH�$�DQG�%�FRXOG�EH�WDXJKW�LQ�

DQ\�RUGHU�EXW�VKRXOG�DOO�EH�WDXJKW�ZLWKLQ�<HDUV���DQG����7KH�ĆQDO�XQLWV�LQ�XSSHU�NH\�VWDJH����UHJDUGLQJ�HQHUJ\�DQG�LQGHSHQGHQW�ĆHOGZRUN��VKRXOG�EH�

WDXJKW�LQ�WKH�ĆQDO�WHUPV�RI�WKH�\HDU�DV�WKH\�LQWURGXFH�PRUH�LQGHSHQGHQFH�DQG�FRPSOH[�WKLQNLQJ��KRZHYHU�WKH�RWKHU�XQLWV�FDQ�EH�WDXJKW�LQ�DQ\�RUGHU�

EXW�VKRXOG�DOO�EH�WDXJKW�ZLWKLQ�<HDU���DQG����

7KLV�GRFXPHQW�JLYHV�WKH�UHFRPPHQGHG�RUGHU�EXW�ćH[LELOLW\�LQ�WKH�RUGHU�WKH�XQLWV�FDQ�EH�WDXJKW�DOORZV�VFKRROV�WR�DGDSW�WKH�SODQQLQJ�WR�VXLW�WKHLU�

VFKRRO�DQG�WR�PDNH�XVH�RI�FURVV�FXUULFXODU�OLQNV�DYDLODEOH�

,V�WKHUH�DQ\�ćH[LELOLW\�LQ�WKH�.DSRZ�3ULPDU\�*HRJUDSK\�VFKHPH"

��/RQJ�WHUP�SODQ�æ�0L[HG�DJH
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• identify seasonal and daily weather patterns in the United Kingdom and the location of hot and cold areas of the world in relation to the Equator and the North and 
South Poles 	

• use basic geographical vocabulary to refer to: 	
• -  key physical features, including: beach, cliff, coast, forest, hill, mountain, sea, ocean, river, soil, valley, vegetation, season and weather 	
• -  key human features, including: city, town, village, factory, farm, house, office, port, harbour and shop 	

Geographical skills and fieldwork 	

• use world maps, atlases and globes to identify the United Kingdom and its countries, as well as the countries, continents and oceans studied at this key stage 	
• use simple compass directions (North, South, East and West) and locational and directional language [for example, near and far; left and right], to describe the 

location of features and routes on a map 	
• use aerial photographs and plan perspectives to recognise landmarks and basic human and physical features; devise a simple map; and use and construct basic 

symbols in a key 	
• use simple fieldwork and observational skills to study the geography of their school and its grounds and the key human and physical features of its surrounding 

environment.	

	

	

Key Stage Two 

Pupils should extend their knowledge and understanding beyond the local area to include the United Kingdom and Europe, North and South America. This will include the 
location and characteristics of a range of the world’s most significant human and physical features. They should develop their use of geographical knowledge, 
understanding and skills to enhance their locational and place knowledge. Pupils should be taught to:  

Locational knowledge  

• locate the world’s countries, using maps to focus on Europe (including the location of Russia) and North and South America, concentrating on their environmental 
regions, key physical and human characteristics, countries, and major cities 	

• name and locate counties and cities of the United Kingdom, geographical regions and their identifying human and physical characteristics, key topographical 
features (including hills, mountains, coasts and rivers), and land-use patterns; and understand how some of these aspects have changed over time 	

• identify the position and significance of latitude, longitude, Equator, Northern Hemisphere, Southern Hemisphere, the Tropics of Cancer and Capricorn, Arctic and 
Antarctic Circle, the Prime/Greenwich Meridian and time zones (including day and night) 	
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Place knowledge 	

• understand geographical similarities and differences through the study of human and physical geography of a region of the United Kingdom, a region in a European 
country, and a region within North or South America  

Human and physical geography  

Describe and understand key aspects of:  

• physical geography, including: climate zones, biomes and vegetation belts, rivers, mountains, volcanoes and earthquakes, and the water cycle  
• human geography, including: types of settlement and land use, economic activity including trade links, and the distribution of natural resources including energy, 

food, minerals and water  

Geographical skills and fieldwork  

• use maps, atlases, globes and digital/computer mapping to locate countries and describe features studied 	
• use the eight points of a compass, four and six-figure grid references, symbols and key (including the use of Ordnance Survey maps) to build their knowledge of the 

United Kingdom and the wider world 	
• use fieldwork to observe, measure, record and present the human and physical features in the local area using a range of methods, including sketch maps, plans 

and graphs, and digital technologies. 	
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k�.DSRZ�3ULPDU\����� ZZZ�NDSRZSULPDU\�FRP �

'LIIHUHQW�W\SHV�RI�NQRZOHGJH�LQ�*HRJUDSK\

6XEVWDQWLYH�NQRZOHGJH
�çNQRZLQJ�DERXWè�

6XEVWDQWLYH�NQRZOHGJH�LV�WKH�FRQWHQW�WKDW�SXSLOV�ZLOO�
OHDUQ�WKURXJK�VWXG\LQJ�WKH�*HRJUDSK\�FXUULFXOXP��WKH�
UHFRJQLVHG�NQRZOHGJH�RI�WKH�ZRUOG�DQG�WKH�KXPDQ�DQG�
SK\VLFDO�SURFHVVHV�WKDW�DIIHFW�WKH�SHRSOH�DQG�
HQYLURQPHQWV�ZLWKLQ�LW�

7KLV�FRQWHQW�LV�VHSDUDWHG�LQWR�WKH�IROORZLQJ�DUHDV�LQ�WKH�
1DWLRQDO�FXUULFXOXP�DQG�ZLWKLQ�RXU�VFKHPH�RI�ZRUN�

Ɣ /RFDWLRQDO�NQRZOHGJH
Ɣ 3ODFH�NQRZOHGJH
Ɣ +XPDQ�DQG�SK\VLFDO�JHRJUDSK\
Ɣ *HRJUDSKLFDO�VNLOOV�DQG�ĆHOGZRUN

7KHVH�IRXU�DUHDV�DUH�H[SODLQHG�LQ�PRUH�GHWDLO�LQ�WKH�
SUHYLRXV�VOLGH��,W�LV�LPSRUWDQW�WKDW�SXSLOV�DOVR�XQGHUVWDQG�
WKH�UHODWLRQVKLSV�EHWZHHQ�WKHVH�IRXU�GLIIHUHQW�DUHDV�

'LVFLSOLQDU\�NQRZOHGJH�
�çZD\V�RI�NQRZLQJè�

3XSLOV�JDLQ�NQRZOHGJH�RI�WKH�VXEMHFW�DV�D�GLVFLSOLQH��FRQVLGHULQJ�KRZ�
JHRJUDSKLFDO�NQRZOHGJH��VXFK�DV�WKH�VXEVWDQWLYH�NQRZOHGJH�WKH\�
VWXG\��RULJLQDWHV�WKURXJK�JHRJUDSKLFDO�SUDFWLFH�

)LHOGZRUN�HQTXLULHV�LQ�HDFK�XQLW�JLYH�SXSLOV�WKH�RSSRUWXQLW\�WR�
XQGHUVWDQG�DQG�IROORZ�WKH�VDPH�SURFHVVHV�WKDW�JHRJUDSKHUV�IROORZ�WR�
ĆQG�DQVZHUV�WR�HQTXLU\�TXHVWLRQV�DQG�WR�FRQVLGHU�WKH�YDOLGLW\�RI�WKHVH�
DQVZHUV��3OHDVH�VHH�RXU�HQTXLU\�F\FOH�IRU�IXUWKHU�LQIRUPDWLRQ�RQ�WKHVH�
SURFHVVHV�

3URJUHVVLRQ�LQ�GLVFLSOLQDU\�NQRZOHGJH�LV�VKRZQ�LQ�RXU�*HRJUDSKLFDO�
VNLOOV�DQG�ĆHOGZRUN�VWUDQG�EXW�LW�LV�LPSRUWDQW�WR�XQGHUVWDQG�WKDW�WR�
FDUU\�RXW�DQ�HIIHFWLYH�HQTXLU\��JHRJUDSKHUV�PXVW�GUDZ�RQ�WKHLU�
VXEVWDQWLYH�DQG�SURFHGXUDO�NQRZOHGJH�

3URFHGXUDO�NQRZOHGJH
�çNQRZLQJ�KRZ�WRè�

3XSLOV�JDLQ�SURFHGXUDO�NQRZOHGJH�SULPDULO\�WKURXJK�WKH�*HRJUDSKLFDO�
VNLOOV�DQG�ĆHOGZRUN�VWUDQG��

7KH\�OHDUQ�NQRZOHGJH�RI�KRZ�WR�FROOHFW��DQDO\VH�DQG�FRPPXQLFDWH�GDWD�
DQG�JHRJUDSKLFDO�LQIRUPDWLRQ�IURP�ĆHOGZRUN��PDSV�DQG�RWKHU�VRXUFHV�
DQG�FRQVLGHU�KRZ�WR�LQWHUSUHW�WKLV�UDQJH�RI�VRXUFHV�WR�DQVZHU�HQTXLU\�
TXHVWLRQV�

/RQJ�WHUP�SODQ�æ�0L[HG�DJH
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k�.DSRZ�3ULPDU\����� ZZZ�NDSRZSULPDU\�FRP

3XSLOV�OHDUQ�WR�LQWHUSUHW�PDSV��
JOREHV�DQG�DWODVHV�DQG�VWXG\LQJ�
WKHVH�VSDWLDO�UHSUHVHQWDWLRQV�
VXSSRUWV�WKHLU�GHYHORSPHQW�RI�D�
VHQVH�RI�SODFH��

7KLV�EHJLQV�LQ�.H\�VWDJH����ZLWK�
SXSLOV�VWXG\LQJ�SODQV�RI�DUHDV�WKDW�
WKH\�DUH�IDPLOLDU�ZLWK�WKURXJK�WR�
VWXG\LQJ�PRUH�FRPSOH[�PDSV�WR�
ĆQG�RXW�DERXW�WKH�WRSRJUDSK\�RI�
GLVWDQW�SODFHV�

7KURXJK�ĆHOGZRUN��SXSLOV�DUH�DEOH�
WR�FRQQHFW�WKHLU�OHDUQLQJ�LQ�
JHRJUDSK\�OHVVRQV�ZLWK�WKH�
FRPSOH[LW\�RI�WKH�UHDO�ZRUOG�

3XSLOV�OHDUQ�KRZ�WR�REVHUYH�DQG�
UHFRUG�WKH�HQYLURQPHQW�DURXQG�
WKHP�DQG�WKLV�VXSSRUWV�WKHP�LQ�
UHWDLQLQJ�NH\�JHRJUDSKLFDO�
NQRZOHGJH�

)LHOGZRUN�VKRXOG�GUDZ�WRJHWKHU�
SXSLOVè�ORFDWLRQ�NQRZOHGJH�DQG�
WKDW�RI�WKH�KXPDQ�DQG�SK\VLFDO�
SURFHVVHV��KHOSLQJ�SXSLOV�WR�VHH�
WKH�LQWHUSOD\�EHWZHHQ�WKHP�

$�NQRZOHGJH�RI�SK\VLFDO�DQG�
KXPDQ�SURFHVVHV�KHOSV�SXSLOV�WR�
GHVFULEH�DQG�H[SODLQ�GLIIHUHQW�
HQYLURQPHQWV��

3XSLOV�LQ�.H\�VWDJH���OHDUQ�DERXW�
ZHDWKHU�SDWWHUQV�DQG�KRZ�WKHVH�
UHODWH�WR�ORFDWLRQ��7KH\�OHDUQ�WR�
XVH�JHRJUDSKLFDO�YRFDEXODU\�WR�
UHIHU�WR�NH\�SK\VLFDO�DQG�KXPDQ�
IHDWXUHV�

,Q�.H\�VWDJH���FKLOGUHQ�VWXG\�ZK\�
FHUWDLQ�SKHQRPHQD�RFFXU�DQG�WKH�
LPSDFW�WKDW�WKHVH�SKHQRPHQD�
KDYH�RQ�WKH�HQYLURQPHQW�RYHU�
WLPH�

,W�LV�LPSRUWDQW�WKDW�SXSLOV�
XQGHUVWDQG�KRZ�KXPDQ�DQG�
SK\VLFDO�SURFHVVHV�LQWHUDFW�

ç3ODFH�NQRZOHGJHè�EXLOGV�RQ�
ç/RFDWLRQDO�NQRZOHGJH��3XSLOV�QRW�
RQO\�ORFDWH�D�SK\VLFDO�DUHD�RQ�D�
PDS�EXW�DOVR�DWWDFK�PHDQLQJ�WR�WKH�
VSDFH�VR�LW�EHFRPHV�D�çSODFHè�ZLWK�
VLPLODULWLHV�DQG�GLIIHUHQFHV�WR�WKH�
SODFHV�WKDW�WKH\�DUH�IDPLOLDU�ZLWK���
WKHLU�KRPHV��FODVVURRPV��WRZQV�
DQG�FLWLHV�

'XULQJ�SULPDU\�VFKRRO��SXSLOV�
PDNH�FRPSDULVRQV�EHWZHHQ�
GLIIHUHQW�SODFHV�EXW�DOVR�VWXG\�WKH�
VDPH�SODFH�RYHU�WLPH�

$Q�XQGHUVWDQGLQJ�RI�ORFDWLRQDO�
NQRZOHGJH�KHOSV�SXSLOV�WR�

Ɣ 'HYHORS�WKHLU�VHQVH�RI�
SODFH�DQG�LGHQWLW\�

Ɣ 'HYHORS�DQ�DSSUHFLDWLRQ�
RI�GLVWDQFH�DQG�VFDOH�

Ɣ /HDUQ�DERXW�WKH�
RULHQWDWLRQ�RI�WKH�ZRUOG�

,Q�WKH�(DUO\�\HDUV��SXSLOV�OHDUQ�
SRVLWLRQDOLW\��EHJLQQLQJ�WR�
XQGHUVWDQG�ZKHUH�RQH�REMHFW�RU�
IHDWXUH�LV�LQ�UHODWLRQ�WR�DQRWKHU���
DQG�XVH�VLPSOH�GLUHFWLRQDO�
ODQJXDJH�WR�GHVFULEH�WKLV��,Q�.H\�
VWDJH���DQG���WKH\�H[WHQG�WKLV�WR�
PRUH�WHFKQLFDO�WHUPV�VXFK�DV�WKH�
SRLQWV�RI�WKH�FRPSDVV��$ORQJVLGH�
WKLV��SXSLOV�EHFRPH�PRUH�ćXHQW�
LQ�LGHQWLI\LQJ�VSHFLĆF�ORFDWLRQV�

3XSLOV�DOVR�QHHG�WR�OHDUQ�DERXW�
DEVROXWH�SRVLWLRQLQJ�V\VWHPV�
VXFK�DV�ODWLWXGH�DQG�ORQJLWXGH�WR�
GHYHORS�DQ�XQGHUVWDQGLQJ�RI�
ORFDWLRQ�DIIHFWV�PDQ\�RI�WKH�
HDUWKèV�V\VWHPV�

�

3ODFH�NQRZOHGJH/RFDWLRQDO�NQRZOHGJH
+XPDQ�DQG�SK\VLFDO�

JHRJUDSK\
*HRJUDSKLFDO�VNLOOV�DQG�

ĆHOGZRUN

([SORULQJ�WKH�IRXU�VWUDQGV�

7KHUH�LV�DQ�LQWHUSOD\�EHWZHHQ�WKHVH�IRXU�VWUDQGV�DQG�WKH�FRQFHSWV�ZLWKLQ�
WKHP�GR�QRW�H[LVW�LQ�LVRODWLRQ�IURP�HDFK�RWKHU��)RU�WKLV�UHDVRQ��HOHPHQWV�RI�
HDFK�VWUDQG�DSSHDU�LQ�DOO�RI�RXU�*HRJUDSK\�XQLWV�

/RQJ�WHUP�SODQ�æ�0L[HG�DJH
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k�.DSRZ�3ULPDU\����� ZZZ�NDSRZSULPDU\�FRP/RQJ�WHUP�SODQ�æ�0L[HG�DJH

%XLOGLQJ�XQGHUVWDQGLQJ�RI�JHRJUDSKLFDO�FRQFHSWV

7KH�2IVWHG�UHVHDUFK�UHYLHZ�VHULHV��JHRJUDSK\��������DFNQRZOHGJHV�WKDW�WKHUH�KDV�EHHQ�PDQ\�GLIIHULQJ�RSLQLRQV�RQ�ZKDW�FRQVWLWXWHV�NH\�
JHRJUDSKLFDO�FRQFHSWV�LQ�WKH�JHRJUDSK\�FRPPXQLW\�RYHU�WKH�\HDUV��+RZHYHU��LW�KLJKOLJKWV�WKH�LPSRUWDQFH�RI�SXSLOV�XQGHUVWDQGLQJ�WKH�
IROORZLQJ�FRQFHSWV�

�

Ɣ 3ODFH
Ɣ 6SDFH
Ɣ 6FDOH
Ɣ ,QWHUGHSHQGHQFH
Ɣ 3K\VLFDO�DQG�KXPDQ�SURFHVVHV
Ɣ (QYLURQPHQWDO�LPSDFW
Ɣ 6XVWDLQDEOH�GHYHORSPHQW
Ɣ &XOWXUDO�DZDUHQHVV
Ɣ &XOWXUDO�GLYHUVLW\

2XU�GRFXPHQW�HQWLWOHG�3URJUHVVLRQ�RI�JHRJUDSKLFDO�FRQFHSWV�JLYHV�PRUH�LQIRUPDWLRQ�DERXW�KRZ�HDFK�RI�WKHVH�FRQFHSWV�EXLOG�LQ�WKH�
.DSRZ�3ULPDU\�*HRJUDSK\�FXUULFXOXP�DOWKRXJK�LW�LV�LPSRUWDQW�WR�UHPHPEHU�WKDW�WKH\�DUH�LQWHUFRQQHFWHG�
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Whole School Programme of Study 
 

Cycle B (2025-26) 

 Year 1/2 Year 3/4 Year 5/6 

Autumn Where am I?  Who lives in Antarctica?  Why does population 
change? 

Spring  Would you prefer to live in 
a hot or cold place? 

Are all settlements the 
same? 

Why do oceans matter? 

Summer What is it like to live in 
Shanghai? 

What are rivers and how 
are they used? 

Can I carry out an 
independent fieldwork 

enquiry? 

Cycle A (2026-27) 

 Year 1/2 Year 3/4 Year 5/6 

Autumn What is it like here? Why do people live near 
volcanoes?  

What is life like in the Alps? 

Spring  What is the weather like in 
the UK? 

Why are rainforests 
important to us? 

Would you like to live in the 
desert? 

Summer What can you see at the 
coast? 

Where does our food come 
from? 

Where does our energy 
come from? 
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Reasoning Behind our Geography Curriculum 
Throughout Cycles A and B children will revisit key skills and knowledge, across both years, covered in different geographical contexts.  
 
In Key Stage 1 , learning is sequenced to specifically develop pupils conceptual understanding of scale and place by first learning about 
their everyday surroundings, then by looking at a national level and finally by studying global contexts which are likely to be new to 
them.  
 
 

Year 1/2 - Cycle B  Year 1/2 - Cycle A 
The ‘Where am I?’ unit supports pupils to develop an 

understanding of their surroundings and begins to build an 
awareness of the United Kingdom. 

Children revisit the concept of place by studying a non-European 
country in the unit ‘Would you prefer to live in a hot or cold 

place?’. They have the opportunity to explore human and 
physical features in areas of Kenya and compare this to their 

locality. 
With a more secure grasp of location, scale and place, pupils are 
able to look at a small area in the largest continent in our ‘What 

is it like to live in Shanghai?’ unit, building towards the 
children’s ability to name and locate the world’s seven 

continents. Here, they have another opportunity to directly 
compare contrasting human and physical features to those in 

their local area and develop an understanding of how 
communities and place be similar or different to one another. 

 
 

 

 The ‘What is it like here?’ unit supports pupils develop an 
understanding of basic geography by looking at their familiar 

surroundings and beginning to build an awareness of the United 
Kingdom. 

‘What is the weather like in the UK?’ extends knowledge of location 
and builds upon the children’s understanding of weather and seasons. 

Concepts such as mapping and directional language are also 
introduced in this unit, supporting the development of basic 

geographical skills. 
‘What can you see at the coast?’ builds on existing geographical skills 
and gives children the opportunity to apply them in a more specific 

context away from the school grounds, using higher level geographical 
vocabulary. 
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Year 3/4 - Cycle B  Year 3/4 - Cycle A 
‘Who lives in Antarctica?’ expands on KS1 hot and cold places by 

exploring how location affects people differently.  
‘Are all settlements the same?’ lays the groundwork for 

understanding settlements and natural resources. New Delhi 
was chosen as a case study for this unit so children studied an 
area in Asia  in KS2 to ensure all continents had been covered 

before children leave primary school.  
The following unit ‘ What are rivers and how are they used?’ 

builds on these concepts and gives children an opportunity to 
bring learning back to their locality during fieldwork.  

 ‘Why do people live near volcanoes?” for deeper insight into physical 
processes learnt in KS1. 

In ‘Why are rainforests important to us?’ children are introduced to 
biomes and the Amazonian region is used to case study to compare for 

the local woodland is used similarly or differently to the Amazon 
rainforest. 

This is built upon in the unit ‘Where does our food come from?’ and 
ties together how climate and vegetation impact communities and 

trade. 

Year 5/6 - Cycle B  Year 5/6 - Cycle A 
The first unit in this cycle exposes children to more complex 
issues of population and encourages them to consider data 

through an analytical lense.  
‘Why do oceans matter?’ builds on the understanding children 

have gained around climate change in LKS2.  
We have placed the local geography unit ‘Can I carry out an 

independent fieldwork enquiry?’ as the last unit, as the children 
are given the opportunity to bring all their knowledge and skills 
together to independently showcase how they can think like a 

geographer.  

 ‘What is life like in the Alps?’ begins with a case study studying the 
interdependence of the human and physical environment, exploring 

colder environments as previously introduced.  
Studying a different biome and considering how humans utilise this 

environment is explored in the unit ‘Would you like to live in the 
desert?’. Here, the Mojave Desert, North America, is used as a case 

study and is directly compared to the children’s local areas towards the 
end of the unit.  

More complex issues around energy production are taught in the unit 
‘Where does our energy come from?’. Texas is used as a case study in 
North America to compare energy usage and human features to those 

found in Port of Blyth, England. 



‘Roots to Grow and Wings to Fly’  
 

 15 



‘Roots to Grow and Wings to Fly’  
 

 16 

 
 

What will Geography look like in the classroom?  
 

* Placing of the Geography being studied in the context of previous learning, using maps and starter activities. 
 
* Lesson starter activity and low stakes quizzing – reviewing previous learning and consolidation of knowledge and skills through 
starter activities.  
 
* Specify key vocabulary to be used and its meaning. 
 
* Conduct geographical enquiry using a variety of sources and through carefully planned fieldwork visits in the local area. 
 
* Research, investigation and interpretation of findings. 
 
* Children will communicate their geographical knowledge and understanding appropriately. 
 
* Children evaluate their learning and compare with other locations studied (as appropriate). 
 
* Display maps, globes and other resources to support and enhance learning. 
 
* Appropriately challenging texts will be available to develop wider understanding.  
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Strategies for teaching Geography  
 
When teaching Geography, we:  

• Always explain what we want pupils to know, understand and be able to do as a result of their learning in Geography.  
 

• Use geographical questions as topic titles to focus planning, learning and assessment.  
 

• Use starters and plenaries to ensure students fully understand what the children are learning, how they learn and how well they 
are progressing.  
 

• Vary the resources and activities to ensure each pupil can learn effectively for example: 
 

• Give tasks appropriate to group ability. 
 

• Give tasks of increasing difficulty aimed at more able and Gifted and Talented children. 
 

•  Offer support and adapted tasks for children with special educational needs. 
 

• The children are offered opportunities to use maps, atlases, globes, statistics, reference books, pictures and aerial photographs. 
 

• Classroom assistants to support individuals or groups.  
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Reading in Geography 
Reading is at the heart of the curriculum. It is our intent to ensure that every child not only develops the skills of reading but also a love 
of reading that will last them a lifetime. Our children read at home and school for pleasure, for information and to expand and enhance 
their knowledge and understanding across all subjects. Our children not only learn to read, they read to learn. Appropriate 
opportunities are taken to enhance children’s learning in science through reading with the use of high-quality texts across a wide range 
of genres.  

These are systematically matched to each topic in each year group, in order to impact on learning in the following ways:  

• Knowledge of an extensive and subject-specific vocabulary. 	
• Fluency and accuracy in reading across a wide range of contexts throughout the curriculum. 	
• The motivation to read for both study and for pleasure. 	
• Extensive knowledge through having read a rich and varied range of texts. 	
• Excellent phonic knowledge and skills. 	
• An excellent comprehension of texts. 	
• A desire to embrace challenging activities, including opportunities to undertake high-quality research, as well as interpret and 

present their findings. 	
• A respect for geographical evidence and the ability to make robust use of it to support their explanations and judgments. 	
• The ability to think, reflect, debate, discuss and evaluate processes (both human and physical). 	
• The ability to consistently support, evaluate and challenge their own and others’ views using detailed, appropriate and accurate 

geographical knowledge derived from a range of sources. 	
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Assessment & Impact  
 

The Impact at St Bartholomew’s can be constantly monitored through both formative and 
summative assessment opportunities. Each Kapow lesson includes guidance to support teachers in assessing pupils against the learning objectives which 
teachers can then adapt to their individual classes.  Furthermore, each unit has a skill catcher and knowledge assessment quiz which can be used at the end 
of the unit to provide a summative assessment.  
 
*We assess pupils as we observe them during lessons and when teachers mark their work.  
 
*Geographical skills and learning can be enhanced through effective verbal and written questions.  
 
* Staff use the rising stars progression framework to support assessment judgements.  
 

Formative assessment  

Every lesson begins with the ‘Recap and recall’ section which is intended to allow pupils retrieval practice of key knowledge relevant to the upcoming lesson. 
This section also provides teachers with an opportunity to make informal judgements about whether pupils have retained prior learning and are ready to 
move on. Each lesson contains the ‘Assessing progress and understanding’ section which helps teachers to identify those pupils who are secure in their 
learning or working at a greater depth in each lesson.  

Summative assessment 
 
Each unit of work assesses children’s understanding and retention of key knowledge using an assessment quiz with nine multiple choice questions and one 
open-ended question. In addition, each unit uses either a skills or knowledge catcher, depending on the key strands covered in the unit. This can be used at 
the beginning and/or end of a unit and gives children the opportunity to further demonstrate their understanding of the key concepts covered. Assessment 
quizzes, and skills and knowledge catchers provide teachers with a record of summative assessment as evidence of progression throughout the year and as 
pupils move between key stages. 
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SEN 
 
It is important for teachers to plan work in geography which facilitates high expectations, matches children’s needs and helps them to 
make progress.  
 
Teachers implement and develop strategies to support SEN pupils whilst supporting inclusion in geography. Teachers plan for 
appropriate pace and use a range of kinaesthetic /multi-sensory tools to promote enjoyment and progress.  
 
Knowledge and skills can be developed in small steps through analogies, drama and practical activities. Paired and group work in 
history is widely used and can foster interpersonal and communication skills. Carefully matched work suited to the child’s own needs 
and range of learning can promote confidence and stimulate an interest in future learning, leading to a better understanding of the 
world around them.  
 
The geography subject leader monitors samples of children’s work across the school and conducts regular work scrutinies (book looks). 
Furthermore, in KS2 their pupil voice is taken into consideration to help teachers to plan an effective and inspiring curriculum.  
 
 

Monitoring and review  
 
Monitoring of the standards of work and the quality of teaching in Geography is the responsibility of the subject leader.  
 
The work of the subject leader also includes supporting colleagues in the teaching of Geography, updating staff on current 
developments in the subject and providing lead and direction for the subject in the school.  
Observations of teaching, planning and work scrutiny take place over the course of the year in order to maintain and continue to raise 
standards. 


